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ENGL 110-111: Interview + Rhetorical Analysis + Profile Sequence
This sequence is aimed at raising students' awareness of the problems of prisoners. The author of Just Mercy, being an “undecided” lawyer, had no idea of what takes place on death row until he got the task to go there and deliver news to a prisoner. Likewise, many people have no idea of prisoners' problems until it becomes the fact of their own biography in one way or another. But even if it never concerns a person and/or one’s family directly, we need to understand that we are all connected and should support each other.

Skills to develop:
1. To read, understand, and analyze the narrative of Just Mercy, and discuss it in class (SLO A – “reflect on arguments”).
2. To conduct interviews (all steps: organization of the interview, preparation of questions, processing of the information, presentation of the information.) (SLO B - to take into account “the social nature of composing”)
3. To make rhetorical analyses of websites (SLO A – “compose … in a variety of genres”).
4. To make profiles of persons and organizations (SLO A – “compose … in a variety of genres”).
5. To work with ENGL 110 SLOs (all, except I and J.)

MWA 2 – an organization’s profile - asks students to make a complete profile of an organization that serves prisoners, former prisoners, and their family members in Albuquerque. Here the students will use the material from their SWAs. This profile is meant for publishing in a local newspaper for the purpose of attraction of the public's attention to the problems of prisoners and their family members.

SWA 3 - an interview write up plus a person's mini profile - asks students to interview staff of an organization in Albuquerque that helps prisoners, former prisoners, and their families (these organizations can be easily found via Google.) This organization should have a website that needs to be studied during the preparation to the interview. Having studied the activity of this organization through the website, students make a call or visit the organization and arrange an interview. After that, they come up with a set of questions for a worker of the organization based on the activities of the organization and of concrete duties of their interviewee and personal interest. The results of the interview should be summed up in an interview write up that begins with a mini profile of the interviewee.

SWA 4 - Rhetorical Analysis of the Website - asks students to study the website of the organization chosen for their SWA 3 and to analyze it rhetorically from a certain angle (angle should also be chosen: if the problem this organization deals with is really a serious one; does it make sense to make a donation to this organization; would you prefer to come to this organization for help if you and your family have this problem, etc.)
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Sequence 2: Profiles (Course Calendar)

	Week
	Date
	In-class topic
	Reading Due
	Assignment Due

	Week 1
	Monday
/
	Intro to Sequence 2

Intro to Just Mercy by Bryan Stevenson

“Walter McMillian on 60 Minutes”
https://www.youtube.com/watch?v=shzMjyuijRU

Intro to SWA 3
	“Introduction” Just Mercy (on Learn)

	

	
	Wednesday
/
	Interviews

“Katie Couric on How to Conduct a Good Interview”
https://www.youtube.com/watch?v=AZTGcx8hmIo&feature=youtu.be


	Creating Good Interview Questions
http://owl.english.purdue.edu/owl/resource/559/06/

Performing Interviews
http://owl.english.purdue.edu/owl/resource/559/04/

Example Interview Transcript
http://www.u.arizona.edu/~kimmehea/purdue/421/exampleinterview.htm
	

	
	Friday
/
	Interview Transcript
Voice-to-Text Software (Dragon, etc.)
Interview Write-Up


	Interview Transcription Guidelines
(see Appendix 1)

Sample Interview Write Up (see Appendix 2) 
	

	Week 2
	Monday
/
	Choosing a Style

	
	REVEL Chapter 17
Deadline for conducting the interviews

	
	Wednesday
/
	Work Time
	
	SWA 3 is due by midnight via Learn
REVEL Chapter 17 Quiz

	
	Friday
/
	Rhetorical Analysis

	SWA4 prompt on Learn
Rhetorical analysis of Match.com (WT, Ch. 9, p. 138-139)
	REVEL Chapter 9


	Week 3
	Monday
/
	Inventing Ideas and Prewriting
	
	REVEL Chapter 15
REVEL Chapter 9 Quiz

	
	Wednesday
/
	Organizing and Drafting
	
	REVEL Chapter 16
First draft of SWA 4 is due by midnight to your peer’s email

	
	Friday
/
	SWA 4 Peer Review (in-class discussion)
Work Time
	
	At-home peer review of SWA4
REVEL Chapter 15 Quiz
REVEL Chapters 16 Quiz

	
	Saturday
/
	
	
	SWA 4 and peer review follow up are due by midnight via Learn

	Week 4
	Monday
/6
	Intro to MWA 2
Profiles
Features of a Profile
	MWA2 prompt on Learn
Brother, Life Coach, Friend (WT, Ch. 9, p. 69)
	REVEL Chapter 6

	
	Wednesday
/
	Profiles. Continuation
	The Serial Rapist Is Not Who You Think (Writing Today, p. 79-81)
	REVEL Chapter 6 Quiz

	
	Friday
/
	Profiles. Continuation




	[bookmark: h.tyjcwt]“Introduction” Just Mercy (on Learn)
	

	Week 5
	Monday
/
	Presentations
	
	Get ready with your presentations of your organizations

	
	Wednesday
11/15
	Presentations
	
	Get ready with your presentations of your organizations

First draft of MWA 2 is due by midnight to your peer’s email

	
	Friday
11/17
	Presentations
	
	Get ready with your presentations of your organizations

At-home peer review of MWA2. Email your review back by midnight.

	
	Saturday
11/18
	
	
	MWA 2 and peer review follow up are due by midnight via Learn




[bookmark: _Toc458602517]Day by Day Calendar (chronological)
Week 1 M: / Intro to Sequence 2. Lobo Reading. Intro to SWA 3.

SLO B: Students get acquainted with a book that has a strong social message and learn how writing can enhance the world-changing effect of actions; they also learn that to write something really strong and mind-shaping, one needs to be part of it; that is, to write a good profile on a resource, one should be highly interested in this resource and be really inspired by it.

1. Class Discussion on Sequence 2 and Just Mercy (15 minutes):
· What is Lobo Reading (http://lre.unm.edu/); 
· Bryan Stevenson and his book (www.bryanstevenson.com): he received numerous awards for his civil rights activity, and his book is a widely recognized bestseller;
· The problems raised in the book
· What are your impressions of the book? (based on the “Introduction”)
· The structure of the book;
· “Walter McMillian on 60 Minutes” (24 minutes): the main characters of the book in the flesh plus the main plot of the book
https://www.youtube.com/watch?v=shzMjyuijRU
· The problem of death row prisoners who were sentenced due to insufficient legal support and prejudice towards the black population is just one problem in the American penal system. But there are many more. Your task for this sequence is to find an organization in Albuquerque that helps prisoners, former prisoners, and their families. The problem this organization deals with should be important personally to you (or even relevant to this or that extent). Also, it has to have a website.
2. SWA 3: to read individually (3 minutes), them discuss in groups questions and confusions.
3. Class Discussion of SWA 3 (5 minutes).

H/W:
On the Internet, look through the websites of organizations in Albuquerque that deal with the problems related to the American penal system and to choose one of them to work with for this sequence.
Read on Learn:
Creating Good Interview Questions
http://owl.english.purdue.edu/owl/resource/559/06/

Performing Interviews
http://owl.english.purdue.edu/owl/resource/559/04/

Example Interview Transcript
http://www.u.arizona.edu/~kimmehea/purdue/421/exampleinterview.htm

Week 1 W: / Interviews

SLO A: Students continue studying the genre of interview, this time learning about the peculiarities of the very process of conducting inteviews; besides, new aspects of the interview genre come into the limelight – an interview transcript and an interview write-up – with their own features and technologies.

1. Class Discussion on Interviews (Have you ever conducted an interview or been interviewed yourself? What were the challenges? – (write them on the board); creating good interview questions http://owl.english.purdue.edu/owl/resource/559/06/ (10 minutes).
2. Practicing interviews with a partner (15 minutes).
For this assignment,
1) you need to have a brief talk with your partner about the resources for convicts and their families. The resources that you have chosen will be the topics of your interviews.
2) think of the questions you will ask him/her during the interview (5 minutes). You should come up with around 10 questions that would help you understand what exactly this resource offers.
3) interview each other in turn and briefly write down the answers.
4) discuss challenges.
3. Class Discussion on challenges (5 minutes).
4. Class Discussion on Performing Interviews
http://owl.english.purdue.edu/owl/resource/559/04/: to write the main points on the board  (5 minutes).
5. Katie Couric on How to Conduct a Good Interview (5+5 minutes).
https://www.youtube.com/watch?v=AZTGcx8hmIo&feature=youtu.be
During: Take notes on what you find new or different about interviewing, unlike what you have just learned.
After: What can we add to what we already know? (creating good interview questions, overall preparation, and the actual conducting?)
3. Questions?

H/W:
1. Come up with your interview questions.
2. Arrange and conduct an interview with a worker of the chosen organization (the deadline for conducting interviews is Tuesday).
3. Interview Transcription Guidelines (see Appendix 1)
4. Sample Interview Write Up (see Appendix 2)

Week 1 F: 10/20 Interview Transcripts. Interview Write Ups

SLO A: Students study the features of an interview write-up trying to grasp the main moves of the interviewer’s thought in the sample.

1. Class Discussion on Interview Transcripts. Purpose. Interview Transcription Guidelines. (7 minutes). To record an interview is mandatory[footnoteRef:1], but the transcript will help group the material according to the topics raised in it (by copying and pasting the text under different subheadings). [1:  To this purpose, please ask your interviewees for permission to record the interview. Explain to them that it is a part of your writing assignment. If they refuse to give you this permission, you will have to find another person who won’t be against being recorded.] 

2. Voice-to-Text Software (5 minutes) (Options: to download an app onto your devices OR, if you fail to do it for some reason, come to my office hours with your digital record and I will help you do it.)
3. Group Discussion on Interview Write Up. Purpose. The difference from transcript (5 minutes). (See Appendix 2) (7 minutes).
4. Class Discussion of interview write-up (5 minutes).
5. Close reading of the sample interview write up from Appendix 2 (20 minutes). Features (on the board).
6. Questions? (3 minutes)

H/W:
Work on interview transcripts.
Revel Chapter 17


Week 2 M: 10/23 Choosing a Style

SLO A: Students learn how to better express their ideas in writing.
SLO B: As this chapter advocates plain style, it is clear that this manner of writing serves to bring home ideas to readers more effectively. It is necessary to explain to students that they need to fight their temptation to seem smarter in their writing by using complicated style that is abundant with confusing syntax structures and words that few people know. Another error is: do not think that if your writing is clear to you, it is clear to others as well. Students should understand that if they want to be heard, they should follow certain rules that will make their writing intelligible.

1. Class discussion on the main points of the chapter (10 minutes).
2. Individual Work: Find a document on the Internet that demonstrates a good style. Explain to yourself why you like this style. Be specific: analyze the text on the basis of its figurative language, descriptions, or other stylistic strategies. (7 minutes)
3. Group Work: Join your group members. Discuss the texts you just found. Formulate the principles of a good style you could add to the ones you read about in the chapter (7 minutes)
4. Individual Work: Find a text or author that you would like to imitate. Then, when you have that text on your screen, analyze it from the position of what features you would like to reproduce in your imitation; that is, what features you would like to take to your personal arsenal of a writer. Write a recommendation to yourself. (10 minutes)
5. Class Discussion: share your findings with class. Are similes and metaphors helpful in formulating the main point of your writing? (5 minutes)
6. Questions?

H/W:
Work on interview transcripts.

Week 2 W: / Work Time (Interview Transcripts and Interview Write Ups)

SLO C: Students practice the process of transformation their interview transcripts into interview write ups.

SLO D: Students learn that there are cases when they should not stick to good grammar and correct it during the editing stage. Interview transcript is this very case when they should transcribe their interviewee’s speech exactly as it is. They should fight the temptation to correct spoken grammar because it reflects the individual speech of their interviewee.

Work on interview transcripts and interview write ups.

H/W:
SWA 3 is due at the end of the day by Wednesday midnight via Learn.
REVEL Chapter 17 Quiz
Revel Chapter 9

Week 2 F: / Rhetorical Analysis 

SLO A: Students get acquainted with a new genre – a rhetorical analysis – and learn its main features and moves.
SLO B: Students study their campus resources websites and determine their audience. Then they try to detect how (through what means) this effect is achieved by the website creators.

1. Intro to SWA 4. Group discussion of questions/confusions (5 minutes).
2. Class Discussion of questions/confusions (5 minutes).
3. Class discussion on the basis of the presentation (from Revel) (7 minutes).
4. Close Reading of “Rhetorical Analysis of Match.com” (Revel). Features and moves on board (15 minutes).
5. Individual Work (10 minutes): Go to your campus resource websites and study them for a while. Then, freewrite for 5 minutes about the intended audience of the website; why you have come to this conclusion; and what the website allows you to know about its audience. Upload your freewrite to your Reflective Journal.
6. Class Discussion: Share your findings with class. Do the websites address their audience properly? Explain. (7 minutes)

H/W:
REVEL Chapter 15
REVEL Chapter 9 Quiz

Week 3 M: / Inventing Ideas And Prewriting

SLO A/C: Students discuss invention strategies that they have been familiar with before and that are new to them. These strategies will help them, in particular, to start their rhetorical analyses and, in general, any other writing in the future.

1. Freewrite (7 minutes).
What kinds of invention strategies have you learned previously (at school), and what has worked for you in the past (including for this class)?
2. Class Discussion: Share with the class what you have written about (5 minutes) (on board).
3. Class discussion on the basis of the presentation (from Revel) (7 minutes).
4. Individual Work (7 minutes): Create a concept map about your SWA4. Then, identify the one or two most interesting issues in your concept map. Put one of these issues in the middle of the next page and create a second concept map on this narrower version of the topic. Then, discuss with your partner: how has this technique changed the angle of your rhetorical analysis? 
5. Individual Work (10 minutes): Formulate Journalist’s Questions (see Writing Today, Chapter 15) regarding your SWA4 Rhetorical Analysis (5 W and 1 H). For example, Then answer them yourself.
6. Individual Work (10 minutes): Do the same with cubing. Formulate 6 questions using six sides of a cube: describe, compare, associate, analyze, apply, argue for or against it. For example,
Describe: Describe the design of the website and how it affects the overall impression of it.
Compare: Compare this website with other organizations’ websites you have seen before: how does this website differ from others? What makes it similar?
Associate: What does the content or design of this website remind you of? How can you connect the new information you got from this website with what you already know?
Etc.
After you are ready with your questions, freewite for 7 minutes answering them.

H/W:
REVEL Chapter 16
First draft of SWA 4 is due by midnight to your peer’s email.

Week 3 W: / Organizing and Drafting

SLO A/C: Students discuss organizing and drafting strategies that they have been familiar with before and that are new to them. These strategies will help them, in particular, to write their rhetorical analyses and, in general, any other paper in the future.

1. Freewrite (7 minutes): Describe how you currently draft your papers. How much time do you usually devote to drafting? Which strategies or routines help you draft a paper? Next, offer some ideas for improving how you draft your documents. Which techniques for overcoming writer’s block in this chapter would be most helpful to you?
2. Class Discussion: Share with the class what you have written about (5 minutes) (on board).
3. Class discussion on the basis of the presentation (from Revel) (7 minutes).
4. Group Work (7 minutes): Find a document on the Internet and identify its introduction and conclusion. Discuss whether you think the introduction and conclusion are effective and how they could be improved. Present your findings to the class (to write them down into a table on board in bulleted points).
5. Work Time (20 minutes): Regarding introduction and conclusion, consider particularly your SWA 4. Revise them on the basis of information you have learned from this chapter. 

H/W:
Get ready for tomorrow’s peer review as a reviewer (assess electronic version of your peer’s paper according to the rubric writing comments in the margins and providing an overall feedback at the end; send the evaluated paper back to your peer AND to your instructor by the next class by email) and a reviewee[footnoteRef:2]. [2:  For the whole structure of peer review see Appendix 4.] 


Week 3 F: / SWA 4 Peer Review. Work Time

SLO A/B: Students continue learning to use peer review as a good resource for improvement of their papers and get a chance to talk to their audience in person getting their feedback on the spot and immediately changing their texts accordingly.

1. Individual Work: Read your peer’s feedback on your SWA 4 and formulate questions to them (7 minutes).
2. Work in Pairs: Discuss your papers with your reviewers (10 minutes).
3. Work Time: Work on your SWA 4 till the end of class.

H/W:
SWA 4 and Peer review Follow Up are due on Saturday (November 5, 2017) by midnight via Learn.
Revel Chapter 6 Profiles

M: / Intro to MWA 2. Profiles

SLO A: Students get acquainted with a new genre – profile – and learn its basic forms and features.

1. Intro to MWA 2. Individual reading of the prompt. Group discussion of questions/confusions (10 minutes).
2. Class Discussion of questions/confusions (5 minutes).
3. Class discussion on the basis of the presentation (from Revel) (7 minutes).
4. Close Reading of “Brother, Coach, Friend” by Katie Koch (Revel). Features of a profile on board (25 minutes).

H/W: REVEL Chapter 6 Quiz

W: / Profiles. Continuation

SLO A: Students continue studying profiles and discovering their features and fortunate moves.

1. Freewrite (7 minutes): What do you find most interesting, surprising, or important? As you researched your organization through your interview and their website, what did you discover that you weren’t expecting? How can you make this discovery interesting to your readers?
2. Close Reading (25 minutes) of “The Serial Rapist Is Not Who You Think” by Tim Madigan (on Revel).
· What else can we add to the features of a good profile we singled out yesterday?
· What makes this profile similar/different to the one we discussed last time?
3. Class Discussion (15 minutes) on “The Serial Rapist Is Not Who You Think” by Tim Madigan (on Revel).
· Profiles often use narrative to engage readers and make their points. A good narrative involves some kind of conflict. What exactly is the conflict here? Is the conflict resolved in any sense?
· Profiles often use design strategies such as photography and pull quotes. What kind of photography could have been used to augment this profile’s effectiveness, and how would those photographs be captioned? Also, which two or three passages from the text would make the most effective pull quotes?
· Is this profile effective/persuasive?[footnoteRef:3]  [3:  The questions are taken from Writing Today Chapter 6.] 


H/W:
“Introduction” from Just Mercy (on Learn)

F: / Profiles. Continuation
SLO A: Students continue studying profiles and discovering their features.

1. Freewrite (7 minutes): What important conflicts does your organization face? People are mostly interested when they face important challenges. Similarly, places and events are scenes of conflict and change. What is the principal conflict for your organization?
2. Close Reading (25 minutes) of “Introduction” from Just Mercy (on Learn).
· What else can we add to the features of a good profile we singled out before?
· What makes the profiles from this chapter similar/different to the one we discussed last time?
3. Class Discussion (15 minutes) on “Introduction” from Just Mercy (on Learn).
· What’s the difference between “separate” profiles (written by journalists for their articles) and profiles incorporated into a serious literary work?
· What is the central idea of the profile that the author makes of himself before his meeting with his first death row prisoner?
· What is the function of the second profile – that one of Steve Bright? What is its central idea in the narration?
· How is the place profile – that of SPDC – different from “human” profiles?
· How does the passage about the author’s childhood and his grandmother that comes after the scene of his first meeting with a death row prisoner strengthen the impression of this meeting?
· Another profile in this chapter is the one on the problem of mass incarceration and extreme punishment (p. 14). What purposes does it serve here?

H/W:
Work on your organization’s profile.
Get ready with your presentations of your organization’s profile.
Sign up for presentations on Learn.

MWF: / Presentations of Organizations’ Profiles

SLO B: Students learn to transform their written profiles to visual presentations. They solve problems on how to enhance the meaningfulness of their ideas through visual devices and audial accompaniment.

Guidelines:

- Make sure that you get quick access to your PowerPoints, Prezis, Google Slides, etc. To this purpose, post them on the forum “Organizations’ Profiles” on Learn.
- Each presenter will have 5 minutes to talk about his/her resource. Time your speech accordingly.
- The board (that I will assign from your peers) will need to ask the presenter at least 2 questions (on the basis of whether they got a clear idea of what this resource is, its mission, services, etc.) Other students need to come up with a question for the author on what else they would like to learn about this organization, or with a constructive idea concerning the resource. Write these questions or ideas on the provided sheets of paper and give them to the author after their presentation.
- You may use any notes during your presentation.
- Do not use any videos (just to save time.)
H/W:
First draft of MWA 2 is due by Wednesday midnight to your peer’s email.
At-home peer review of MWA2. Email your review back by Friday midnight.
MWA 2 and peer review follow up are due by Saturday midnight via Learn.



SWA 3: Interview

Due dates: 
First Draft: 
Final Draft: 

Length: 500-700 words (interview); 150 words (reflection)

Points worth: TBD


For this assignment, you will write a full-scale interview with an employee of an organization in Albuquerque that serves prisoners, former prisoners, and their families (some parts of this interview will later be incorporated into your MWA #2). Both the interview and its write up are intended for publication in the Albuquerque Journal or a like medium. This assignment is a look at the resource from a more personal perspective. Additionally, your final draft will include a brief description of your interviewee and the physical space the resource occupies.

 The interview itself and your write up will later become part of your MWA2.

Your audience is your peers, your instructor, and the readers of the Albuquerque Journal.

To conduct the interview, you will need to find a person who has been working at the resource for at least half a year (it does not have to be the resource’s administrator/director or anybody at a top position; it can be a more junior staff member); contact this person and arrange a meeting (it would be better to do it in the next 2 days and conduct the interview by the end of the week or on Tuesday at the latest to have enough time to get prepared with the transcript). Also, as you will need to get prepared with the transcript of the interview, do not forget to ask your interviewee for permission to record. Explain to them that it is a part of your writing assignment. If they refuse to give you this permission, you will have to find another person who won’t be against being recorded.

Prior to the interview, you will compose a list of interview questions based on the materials from http://owl.english.purdue.edu/owl/resource/559/04/ (performing interviews) and http://owl.english.purdue.edu/owl/resource/559/06/ (creating good interview questions), and those you have come up with in collaboration with your partners in class.  You can use the questions from Appendix 3 for inspiration.

Your final product – the interview – should provide answers to the following questions:
- Who is this person? 
- What is her/his role at the organization?
- How long has the person worked there?
- What is his/her reason/motivation for working there? 
- What is the person’s background? (educational, personal, etc.)
- What are some of the interesting facts about this person?
- What is the environment the person works at like?
- What is a typical day of work for that person like?
- What categories of people use this organization?
- Does this person know any success stories of the organization’s users (when it played a crucial part in somebody’s life)?
- What is the overall mission of this organization?
- What drawbacks in the American penal system does this organization help solve?
- etc.
 
Your interview can also include pictures, external links, and other resources that could help present your material.

The second part of your SWA 3 – interview write up – should be made according to the sample we analyzed in class and is designed to help you learn to emphasize certain topics that will break surface during your interview.

In a second section write 150 words on what aspects of this assignment were challenging to you, how you finally solved these problems and what conclusions you made about these genres. This part of the exercise can be less formal in tone than the interview.


SWA 3 Evaluation Rubric 

	Element
	Description and Point Value (tentative)

	Content  
	9-10 points
The introduction presents the individual and the physical space in detail, providing a focused, vivid picture of both of them. The interview questions are well-focused; both the questions and the interviewee’s answers reflect not only the person’s role in and relationship with the resource, but also the person’s background.
	7-8 points
The introduction describes the individual and the space in some detail, providing a fairly clear picture of them. The interview questions are well-selected but may lack focus or clear purpose.
	5-6 points
The introduction describes the individual and the space, but more detail or a clearer focus is necessary. The interview questions provide some sense of direction, but do not provide a clear picture of the individual’s role in the resource and his/her background.
	0-4 points
The individual and the space are not clearly described in the introduction, or the description does not address the prompt. The interview questions are poorly constructed and do not serve the assignment purpose.

	Audience
	5 points 
The tone, level of detail, and register are geared specifically toward readers of the interview.
	3-4 points
The tone, level of detail, and register are appropriate for readers of the interview.
	1-2 points 
The tone, level of detail, and register are sometimes but not always appropriate for readers of the interview.
	0 points
The tone, level of detail, and register are not appropriate for readers of the interview.

	Organization and Clarity  
	9-10  points
The paragraphs and sentences progress logically from one idea to the next. All sentences are easy to follow. The writer provides sufficient detail to explain his or her main points. 
	7-8 points
The paragraphs and sentences progress logically from one idea to the next for the most part. Most sentences are easy to follow. The writer generally provides sufficient detail to explain his or her main points.
	5-6 points
Some of the paragraphs and sentences progress logically from one idea to the next. Some sentences are easy to understand, but many are unclear. The writer provides some detail to explain his or her main points, but more is necessary.
	0-4 points
The ideas lack clarity due to flaws in sentence structure and organization and lack of detail. 

	Grammar and Mechanics 
	5 points
The writing is free of distracting spelling, punctuation, and grammatical errors.
	3-4 points
The writing is mostly free of distracting spelling, punctuation, and grammatical errors.
	1-2 points
The writing contains some spelling, punctuation, and grammatical errors, major and minor.
	0 points
The writing is distracting and/or hard to follow due to numerous spelling, punctuation, and grammatical errors.

	Reflection
	5 points
The reflection section is a clear and thoughtful consideration of your writing process.
	 3-4 points
The reflection section shows your writing process in understandable terms.
	1-2 points
The reflection section includes some useful insights, but needs deeper consideration or clarification.
	0 points
The reflection section is unclear, superficial, and/or of insufficient length

	Total
	                    /35
	
	
	





SWA 4: Rhetorical Analysis of an Organization’s Website

Due dates: 
First Draft:
Final Draft:

Length: 600-800 words (analysis); 150 words (reflection)

Points worth: TBD

Websites are the main tool used by the modern Internet. Daily we go to numerous websites for different purposes: whether we need to solve a problem, buy a product to satisfy our needs, find information, look for sources for our school research, or socialize with our virtual friends. And, of course, none of these websites is unique but belongs to a group of typical websites with common purposes. To make their websites attractive to visitors, their creators and owners try to make them as attractive and convenient as possible. To make us choose their websites among others, they use rhetorical discourse that affects our final conscious or unconscious choice.  So, not to be unconscious consumers of digital products, we need to develop a critical understanding of rhetorical devices used in websites to become aware how they affect our attitude to them.

Internet media rely on recognizable images to make websites understandable and desirable for their visitors. On the other hand, they actively form cultural values to bring up the necessary set of preferences in their users. As potential creators of websites, we need to be maximally aware of possible effects our products can have on our consumers. Rhetorical analysis of a website will help us to understand these mechanisms in their entirety.

For this paper, you will need to analyze a website of an organization that serves prisoners, former prisoners, and/or their families that you chose for writing in this sequence. Your task will be to look both through and at the website content and design to figure out how rhetorical devices used for this website work to help its visitors understand the mission of this resource and the message it brings to society. This analysis is intended for publication in the newsletter of your organization.

In your analysis, focus on the following questions (keeping in mind your MWA 2): 

1. Who is the intended audience of the website? On the basis of what features do you make this conclusion? What do these features tell you about these people?
2. What media (modes) does this website use (alphabetic text, video, audio, pictures, page design)? What medium is prevailing and why? Does the combination of the modes used help you get oriented in this website and to figure out its message? Or, vice versa, to what extent does it hinder your journey through it?
3. What types of appeal do different elements of this website use (logos, pathos, ethos)?
4. What cultural codes, or memes, does this website utilize, if any? To what purpose are they used? Why do you think the website creators used these cultural codes and not something else?
5. What would be your recommendations to make this website more effective to reach its intended audience?
6. Finally, how different is your impression of this resource through the use of the website in comparison to the one you got from the interview you conducted with resource staff? What does the rhetorical analysis of this website add to your understanding of the website’s smaller and larger mission?

Your analysis should use an engaging style. It should also include an introduction that would identify the website you are going to analyze and the main points of your analysis. It should end with a conclusion paraphrasing your main points and arguments that would give a new insight in understanding about the resource. Make sure to include the link to the website.

Reflection: 
For the reflection, name two easy and two hard aspects of doing a rhetorical analysis. Give specific examples.




SWA 4 Rubric

	Element
	Description and Point Value (tentative)

	Introduction
	4-5 points
The introduction clearly identifies the resource to be analyzed and orients the reader toward the main points of the rhetorical analysis. Uses information and a style that is likely to draw readers' attention. 
	2-3 points
The introduction clearly identifies the resource to be analyzed and provides some information about the main topics of the profile. 
	1 point
The introduction identifies the resource to be analyzed and provides some background information about the profile's topics but needs development. 
	0 points
The introduction does not identify the resource to be analyzed, and does mention the main points.

	Conclusion 
	4-5 points
The conclusion sums up the writer's analysis of the resource and establishes a clear sense of finality. The link is provided
	2-3 points
The conclusion sums up the writer's analysis of the resource somewhat but not completely and/or leaves the profile without a clear ending point. 
	1 point
The conclusion sums up the writer's analysis of the resource but may be too long, too abrupt, or introduce new information that should have been introduced earlier.
	0 points
The conclusion is not evident or does not fit the rest of the paper. 

	Content  
	17-20 points
The website is analyzed in significant detail, providing a vivid picture of that resource. The prompt questions are rationally covered. The analysis is appropriately focused on a few central topics.
	13-17 points
The website is analyzed in some detail, providing a fairly clear picture of the resource. Some of the prompt questions are covered. The analysis is somewhat focused on a central topic.
	 8-13 points
The website is analyzed, but more detail is necessary. The analysis addresses some important issues but is not very focused.
	0-8 points
The website is not fully analyzed, or the analysis does not address the prompt. 

	Audience
	9-10 points 
The tone, level of detail, and register are geared specifically toward the readers of Albuquerque Journal.
	7-8 points
The tone, level of detail, and register are appropriate for readers of Albuquerque Journal.
	5-6 points 
The tone, level of detail, and register are sometimes but not always appropriate for readers of Albuquerque Journal.
	0-4 points
The tone, level of detail, and register are not appropriate for readers of Albuquerque Journal.

	Organization and Clarity  
	9-10  points
The paragraphs and sentences progress logically from one idea to the next. All sentences are easy to follow. The writer provides sufficient detail to explain his or her main points. 
	7-8 points
The paragraphs and sentences progress logically from one idea to the next for the most part. Most sentences are easy to follow. The writer generally provides sufficient detail to explain his or her main points.
	5-6 points
Some of the paragraphs and sentences progress logically from one idea to the next. Some sentences are easy to understand, but many are unclear. The writer provides some detail to explain his or her main points, but more is necessary.
	0-4 points
The ideas lack clarity due to flaws in sentence structure and organization and lack of detail. 

	Grammar and Mechanics 
	5 points
The writing is free of distracting spelling, punctuation, and grammatical errors.
	3 points
The writing is mostly free of distracting spelling, punctuation, and grammatical errors.
	1-2 points
The writing contains some spelling, punctuation, and grammatical errors, major and minor.
	0 points
The writing is distracting and/or hard to follow due to numerous spelling, punctuation, and grammatical errors.

	Reflection
	9-10 points
The reflection section is a clear and thoughtful consideration of your writing process.
	7-8 points
The reflection section shows your writing process in understandable terms.
	4-6 points
The reflection section includes some useful insights, but needs deeper consideration or clarification.
	0-3 points
The reflection section is unclear, superficial, and/or of insufficient length

	Total
	/65 points
	
	
	




MWA 2 Organization Profile

Due dates:
First Draft:
Final Draft:

Length: 1500-1800 words (text); 150 words (reflection)

Points worth: TBD


Rhetorical situation and guidelines:
You are a new member of the Albuquerque Journal staff, and for your first piece they have asked you to write a profile of an organization that serves prisoners, former prisoners, and their families to make their readers more socially conscious. Your profile is intended to give your readers a complete understanding of what this organization is, its purpose and mission, its day-to-day operations, and the people who use it, as well as people who work there. As a newspaper article, your profile will include pieces of interviews, pictures, and other features characteristic of the genre. You should also carefully consider your audience (The Albuquerque Journal readership), your purpose in writing (what do you want the reader to get out of your article?), and the constraints of your genre. It may be helpful to outline these considerations on a sheet of paper before you start writing, since they will determine the appropriate tone/register for your piece.

In composing your profile, you will need to consider all or some of the following questions:

· What is this organization? What purpose does it serve? 
· Where is it located? What is the physical environment of the service? 
· What is the background of the organization? When was it created, and for what purpose? Has its purpose/mission changed over the time since its initiation? 
· Who are the people who work there? What is driving them? What are their personal goals? 
· What is the structure of the organization? Describe the hierarchy within it and how it operates.
· What is a typical day at the organization like? Describe the typical interaction genres between the employees and the clients. 
·  What kinds of people use this organization? What makes them seek and use this organization? What are they getting out of their interaction with the organization?
· How effective, in your opinion, is this organization? Does it serve its mission successfully?  Dwell upon a story of a typical user of this organization whom the latter helped to succeed in this or that sense (it may be yourself or someone else about whom you learned from your interviewee.)
· How is the mission of the organization connected to larger issues in modern American society?

In a second section, write a 150-word reflection on how this assignment has helped fulfill 2 of the Student Learning Outcomes (SLO's). What did you learn that relates to them? (For your reference, these are found on the syllabus.) Pick 2 SLOs and argue that you have progressed on them and give specific examples from your MWA 2 (point out specific paragraphs or cite your work).

MWA 2 Evaluation Rubric

	Element
	Description and Point Value (tentative)

	Title 
	5 points 
The title is creative, attention-grabbing, and clearly indicates what the profile will discuss. 
	4 points
The title is somewhat attention-grabbing, and indicates what the profile will discuss.
	3 points
The title indicates what the profile will discuss.
	0-2 points
There is no title, or the title does not indicate what the profile will discuss.  

	Introduction
	4-5 points
The introduction clearly identifies the organization to be described and orients the reader toward the main topics the profile will address. Uses information and a style that is likely to draw readers' attention. 
	2-3 points
The introduction clearly identifies the organization to be described and provides some information about the main topics of the profile. 
	1 point
The introduction identifies the organization to be described and provides some background information about the profile's topics but needs development. 
	0 points
The introduction does not identify the organization to be described, and does not provide any background information about the writer.  

	Conclusion 
	4-5 points
The conclusion sums up the writer's description of the organization and establishes a clear sense of finality. 
	2-3 points
The conclusion sums up the writer's description of the organization somewhat but not completely and/or leaves the profile without a clear ending point. 
	1 point
The conclusion sums up the writer's description of the organization but may be too long, too abrupt, or introduce new information that should have been introduced earlier.
	0 points
The conclusion is not evident or does not fit the rest of the profile. 

	Content  
	17-20 points
The organization is described in significant detail, providing a vivid picture of that organization. The profile is appropriately focused on a few central topics.
	13-17 points
The organization is described in some detail, providing a fairly clear picture of the organization. The profile is somewhat focused on a central topic.
	 8-13 points
The organization is described, but more detail is necessary. The profile addresses some important issues but is not very focused.
	0-8 points
The organization is not clearly described, or the description does not address the prompt. 

	Audience
	9-10 points 
The tone, level of detail, and register are geared specifically toward readers of Albuquerque Journal.
	7-8 points
The tone, level of detail, and register are appropriate for readers of Albuquerque Journal.
	5-6 points 
The tone, level of detail, and register are sometimes but not always appropriate for readers of Albuquerque Journal.
	0-4 points
The tone, level of detail, and register are not appropriate for readers of Albuquerque Journal.

	Organization and Clarity  
	9-10  points
The paragraphs and sentences progress logically from one idea to the next. All sentences are easy to follow. The writer provides sufficient detail to explain his or her main points. 
	7-8 points
The paragraphs and sentences progress logically from one idea to the next for the most part. Most sentences are easy to follow. The writer generally provides sufficient detail to explain his or her main points.
	5-6 points
Some of the paragraphs and sentences progress logically from one idea to the next. Some sentences are easy to understand, but many are unclear. The writer provides some detail to explain his or her main points, but more is necessary.
	0-4 points
The ideas lack clarity due to flaws in sentence structure and organization and lack of detail. 

	Grammar and Mechanics 
	5 points
The writing is free of distracting spelling, punctuation, and grammatical errors.
	3 points
The writing is mostly free of distracting spelling, punctuation, and grammatical errors.
	1-2 points
The writing contains some spelling, punctuation, and grammatical errors, major and minor.
	0 points
The writing is distracting and/or hard to follow due to numerous spelling, punctuation, and grammatical errors.

	Reflection
	9-10 points
The reflection section is a clear and thoughtful consideration of your writing process.
	7-8 points
The reflection section shows your writing process in understandable terms.
	4-6 points
The reflection section includes some useful insights, but needs deeper consideration or clarification.
	0-3 points
The reflection section is unclear, superficial, and/or of insufficient length

	Rough Draft 1
	5 points
The writer had a rough draft of his/her profile ready for conference on the conference day.   
	
	
	0 points
The writer did not have a rough draft of his/her profile ready the conference on the appointed day.

	Rough Draft 2
	5 points
The writer had a rough draft of his/her profile ready for peer review at the beginning of class on peer review day and demonstrates improvement from the first draft.
	3 points
The writer had a rough draft of his/her profile ready for peer review at the beginning of class on peer review day, but it does not show significant improvement from the first draft
	
	0 points
The writer did not have a rough draft of his/her profile ready for peer review at the beginning of class on peer review day.

	Total
	/80 points
	
	
	





Appendix 1
Interview Transcription Guidelines
 
1. Type out the interview you have recorded (using voice-to-text converting software). Edit it thoroughly (as the program may misinterpret some words) but change as little as possible. Accurately represent each speaker's words, conversational quality, and speech patterns. Type contractions as spoken (I'll, not I will). Exceptions: disregard filler words like "er," "um," "and then," "you know," and other redundant false starts. 
2. Make it easy to read and understand. Use correct (not phonetic) spelling of words, even if they have not been pronounced quite that way (but do not try to improve on the sentence structure and grammar). Use square brackets [ ] to enter any necessary explanatory text that was not on the recording.
3. Be complete. Be careful to transcribe all the words and transcribable sounds (including guttural sounds like ah, but with the exceptions noted in 1. above), and in their order of occurrence. Use parentheses () with discretion to note audible expressions of emotion such as (laughs) when one speaker does, (laughter) when both do, or (pounds fist on table), or (recorder turned off and on again), and to describe what is happening (reading from newspaper) or (sometimes) how words are spoken (with tears in his eyes).
4. Allow the interviewee to review the transcript before it is made available for public use. Inform the interviewee that their role is to check the accuracy of the transcription, not to re-work the text into a publishable format. "Improving" on the choice of words or word order is not an option after the fact of the interview. For your part, realize that spoken words may look much different in print and there are tactful little things you can do to make the transcript acceptable through your choice of explanatory phrases and your selective deletion of false starts and other extraneous sounds mentioned above.
6. Make sure to include the information about processing the transcript. This information includes: who transcribed, audited, edited, corrected, and proofread the transcript final copy. Also include your correspondence with the interviewee to make known the nature and extent of changes in the transcript from the original recording.

(From http://www.uen.org/Lessonplan/downloadFile.cgi?file=22107-2-28569-Interview_Transcription_Guidelines_handout_.doc&filename=Interview_Transcription_Guidelines_handout_.doc)


Appendix 2

Sample Interview Write-up

	As a prerequisite to writing my university discourse paper, I interviewed Professor Bob Weisberg, who’s a professor of political science at OSU.  My “humanities” discipline is law, and although Weisberg doesn’t teach in law school, he has a law degree, used to work as a lawyer, and has taught law-related courses in the past, so it seemed like he’d have a good understanding of writing in the legal profession.  As it turned out, he’d written legal briefs in several different lawsuits on behalf of his clients, and I also found out that he published a law review article in the UCLA Law Review in 1998.
Weisberg started the interview by asking what type of law I was writing about; this took me aback, because I was just planning to write about law in general, since I figured it would be similar across various legal fields.  I told him this and he said that there were many commonalities across the different types of law—criminal, environmental, civil rights, etc., but that the differences were significant as well  I indicated that I was primarily interested in the overarching characteristics, and he said this was fine.
Throughout the interview, Weisberg kept stopping to consult different legal books, and this was the part of the interview I found most surprising.  Weisberg said that the vocabulary used in law is so specialized that even lawyers have to look it up all the time.  I mentioned I thought this was what people learned in law school, and Weisberg said law school is more about learning legal concepts, and that the main trick with the vocabulary is having the resources to find the vocabulary you need.  
According to Weisberg, the crux of solid legal writing is the ability to be straightforward while also being passionate.  He said this is a difficult balance to attain, because people often get vague when they try to state a point meaningfully.  One example he gave me was that if a person was writing a legal brief to a judge, he or she might write, “The only reasonable interpretation of the evidence is in favor of my client.  In order to be consistent with prior court rulings, you must rule in favor of my client.”  This is good because it is being persuasive and logical.  A person would not want to write, “In the interest of justice, my client must be freed!  If you do not do so, it will fly in the face of law and justice across America.”  For law, this is considered “over the top” because it relies more on emotion than on logical reasoning.  However, Weisberg asserted that unlike science and engineering writing, legal writing does place value on persuasive rhetoric and emotional appeals; it’s just that they need to be grounded more heavily in logical reasoning than emotion. 
I asked Weisberg about point of view specifically, because I know the Supreme Court writes its opinions in first person.  He said that judges do this when they hand down an opinion, but that regular attorneys almost never do.  For instance, when giving a brief to a judge, a person should not write, “I think Miranda v. Arizona relates directly to this case;” he or she should delete the “I think.”  
One other aspect of the interview I wanted to note was that throughout the entire thing, Weisberg kept reiterating that legal writing isn’t “half as difficult as people think it is.”  He said that in a way, it’s like learning a foreign language—but an easy one, and that if students are interested in doing legal research or going to law school, that they should not be intimidated by the language.  “Lawyers aren’t half as smart as people think,” he told me at one point.
Overall, I expect that this interview will really help me write my paper, specifically in the areas of style, tone, and use of specialized vocabulary.  Moreover, Weisberg was able to point me towards other resources I will be able to use to research my paper, namely Black’s Law Dictionary, Emanuel Legal Briefs, and Legal Writing in a Nutshell, two of which I have found at Valley Library already.




General Moves You May Want to Reflect in Your Write-up:

1. Why you interviewed this person (if they seem an unusual choice)
2. This person’s experience writing in their field.
3. Most surprising thing you learned from the interview.
4. Most interesting thing you learned from the interview.
5. Something your interviewee told you that you already knew.
6. Significant quotes from the interview and what they mean in the context of your paper.
7. Any other specific information from the interview that you’d like to relate.
8. How this helps your paper (in your case, your MWA 2)—what you think you’ll be able to apply.


From http://people.oregonstate.edu/~petersp/ORST/WR121_files/Paper%20Three%20Documents/Rhetorical%20Situations/Sample%20Interview%20Writeup.doc


Appendix 3

SWA 3 Interview Questions for Inspiration

You can use any of the questions below for your interview. Note: they are not in any particular order, so when you are preparing for the interview, you might want to group your questions according to their topic. 
· How does your organization help prisoners/former prisoners and their families? // contribute to effectiveness of the American penal system?
· What makes your organization unique?
· What is the value of the organization as a whole? What are your goals? 
· Why would you encourage interested people to use this resource? 
· As a member of the resource staff, what services do you find most useful for your clients? 
· Why did you choose this organization? 
· What is your role in the resource? 
· What do you do outside the resource? 
· What do you enjoy most about working in the resource? 
· What made you pursue this field? 
· What does the group / the resource value as a whole? 
· What is the overall environment? 
· What is the relationship between your credentials and what you do? 
· How far does your experience with this field trace back? 
· Do you enjoy working with this program? 
· How do you contribute to the program? 
· What is your job description? 
· What is an average day in this program like? 
· What is your average day like? 
· What is a busy day like? 
· What exactly is this resource? 
· Have you used the resource yourself? Was it helpful? 
· What is the mission of this resource? 
· What are some ways people can benefit from your program? 
· How long have you been a part of this program? 
· What keeps you motivated to work here? 
· What services do you offer? 
· What is the advantage of using your organization? 
· What has been the hardest part of your job? 
· Has there been a moment when you questioned your work? 
· What or who inspired you to be where you are today? 
· [specific for the women’s resource]: what do you see as a safe environment for women? 
· What did you study? 
· What has been the craziest day at work for you? 
· What is your favorite part about your job? 
· What do you do during your work day?
· Why did you choose to work here? 
· What is your goal for the students? 
· When and why was this organization created? 
· How would I (a student) benefit from joining/using your organization? 
· How well do you get along with other staff members? 
· What is one thing most people don’t know about your program? 
· How would you describe yourself to other people? 
· How well do you think the program has helped people? 
· What in your opinion makes the program a good service to have in Albuquerque? 
· Is the program only for prisoners/former prisoners and their families?
· Would you use this resource yourself? 
· Is there something that you have to pay for? 
· Do people have to make an appointment or does this organization work on a walk-in basis? 
· Where are you from? 
· What are some interesting facts about yourself?
(The questions are adopted from the Campus Resource Profile Sequence)


Appendix 4

PEER REVIEW IN ENGL 110/120, 111-112

Stage 1. Virtual peer review. Students are grouped in pairs and assigned to review each other’s papers as a home assignment via the Internet making comments in the textual file (in the margins and inside or using track changes) and then writing a letter to the author and the instructor with suggestions.
Stage 2. Face-to-face meeting. After virtual peer review, groups meet in class and discuss their papers with each other, specifying what the reviewer meant and asking each other questions.
1. Introduction of peer review follow up and class discussion on it.

Peer Review Follow Up
In this follow up, expand on how your paper has been reviewed by your peers and how you yourself have done the peer review.
1. What were the points that your peers marked in your paper? Do you agree with them? Are you going to make appropriate changes to your paper on the basis of the comments? Why?
2. How are you satisfied with the peer review you have done yourself? Have you tried your best? Do you think your peers will find your comments really helpful for improvement of their papers? Please grade your own work on this peer review and the work of your peer using the evaluation rubric below.


PEER REVIEW RUBRIC
	
	4
	3
	2
	1
	Total

	Participation
	Student consistently participates in group work
	Student participates in group work most of the time
	Student participates in group work some of the time
	Student does not participate in group work
	

	Role Performance
	Student effectively performs assigned role within the group:
- actively provides valuable and respectful comments;
- actively invites contribution from others;
- disagrees respectfully.
	Student adequately performs assigned role on a consistent basis:
- provides valuable and respectful comments most of the time;
- invites contribution from others most of the time;
- disagrees adequately.
	Student adequately performs assigned role some of the time:
- provides few valuable comments and sometimes sounds derogatively;
- reluctantly invites contribution from others;
- painfully reacts to criticism.
	Student does not perform assigned role within the group:
- provides no valuable feedback; - invites no contributions from others;
- can’t handle criticism at all.
	

	Works Towards Team Goals
	Student consistently works toward team goals
	Student works toward team goals most of the time
	Student works toward team goals some of the time
	Student does not work toward team goals
	

	Cooperation
	Student interacts well within the group and respects other group members
	Student interacts adequately within the group and respects other group members
	Student interacts not always adequately within the group and does not respect other group members
	Student does not cooperate with other group members or makes a personal attack
	

	Comments
	
	
	
	
	 /16
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Introduction

Higher Ground

| wasn’t prepared to meet a condemned man. In 1983, I was a twenty-
i three-year-old student at Harvard Law School working in Georgia
on an internship, eager and inexperienced and worried that I was in
over my head. I had never seen the inside of a maximum-security
prison—and had certainly never been to death row. When I learned
that I would be visiting this prisoner alone, with no lawyer accompa-
nying me, I tried not to let my panic show.

Georgia’s death row is in a prison outside of Jackson, a remote
town in a rural part of the state. I drove there by myself, heading south
on I-75 from Atlanta, my heart pounding harder the closer I got. I
didn’t really know anything about capital punishment and hadn’t even
taken a class in criminal procedure yet. I didn’t have a basic grasp of
the complex appeals process that shaped death penalty litigation, a
process that would in time become as familiar to me as the back of my
hand. When I signed up for this internship, I hadn’t given much
thought to the fact that I would actually be meeting condemned pris-
oners. To be honest, I didn’t even know if I wanted to be a lawyer. As
the miles ticked by on those rural roads, the more convinced I became

that this man was going to be very disappointed to see me.
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4 JUST MERCY

I'studied philosophy in college and didn'’t realize until my senior year
that no one would pay me to philosophize when I graduated. My fran-
tic search for a “post-graduation plan” led me to law school mostly
because other graduate programs required you to know something
about your field of study to enroll; law schools, it seemed, didn’t re-
quire you to know anything. At Harvard, I could study law while pur-
suing a graduate degree in public policy at the Kennedy School of
Government, which appealed to me. I was uncertain about what I
wanted to do with my life, but I knew it would have something to do
with the lives of the poor, America’s history of racial inequality, and
the struggle to be equitable and fair with one another. It would have
something to do with the things I'd already seen in life so far and won-
dered about, but I couldn’t really put it together in a way that made a
career path clear.

Not long after I started classes at Harvard I began to worry I'd made
the wrong choice. Coming from a small college in Pennsylvania, I felt
very fortunate to have been admitted, but by the end of my first year
I'd grown disillusioned. At the time, Harvard Law School was a pretty
intimidating place, especially for a twenty-one-year-old. Many of the
professors used the Socratic method—direct, repetitive, and adversar-
ial questioning—which had the incidental effect of humiliating unpre-
pared students. The courses seemed esoteric and disconnected from
the race and poverty issues that had motivated me to consider the law
in the first place.

Many of the students already had advanced degrees or had worked
as paralegals with prestigious law firms. [ had none of those creden-
tials. I felt vastly less experienced and worldly than my fellow students.
When law firms showed up on campus and began interviewing stu-
dents a month after classes started, my classmates put on expensive
suits and signed up so that they could receive “fly-outs” to New York,

Los Angeles, San Francisco, or Washington, D.C. It was a complete

HIGHER GROUND 5

mystery to me what exactly we were all busily preparing ourselves to
do. T had never even met a lawyer before starting law school.

I spent the summer after my first year in law school working with a
juvenile justice project in Philadelphia and taking advanced calculus
courses at night to prepare for my next year at the Kennedy School.
After I started the public policy program in September, I still felt dis-
connected. The curriculum was extremely quantitative, focused on
figuring out how to maximize benefits and minimize costs, without
much concern for what those benefits achieved and the costs created.
While intellectually stimulating, decision theory, econometrics, and
similar courses left me feeling adrift. But then, suddenly, everything
came into focus.

I discovered that the law school offered an unusual one-month in-
tensive course on race and poverty litigation taught by Betsy Bartho-
let, a law professor who had worked as an attorney with the NAACP
Legal Defense Fund. Unlike most courses, this one took students off
campus, requiring them to spend the month with an organization
doing social justice work. I eagerly signed up, and so in December
1983 I found myself on a plane to Atlanta, Georgia, where I was sched-
uled to spend a few weeks working with the Southern Prisoners De-
fense Committee (SPDC).

I hadn’t been able to afford a direct flight to Atlanta, so I had to
change planes in Charlotte, North Carolina, and that’s where T met
Steve Bright, the director of the SPDC, who was flying back to Atlanta
after the holidays. Steve was in his mid-thirties and had a passion and
certainty that seemed the direct opposite of my ambivalence. He'd
grown up on a farm in Kentucky and ended up in Washington, D.C.,

after finishing law school. He was a brilliant trial lawyer at the Public
Defender Service for the District of Columbia and had just been re-

cruited to take over the SPDC, whose mission was to assist condemned
people on death row in Georgia. He showed none of the disconnect
between what he did and what he believed that I'd seen in so many of

my law professors. When we met he warmly wrapped me in a full-
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body hug, and then we started talking. We didn’t stop till we’d reached
Atlanta.

“Bryan,” he said at some point during our short flight, “capital pun-
ishment means ‘them without the capital get the punishment.” We
can’t help people on death row without help from people like you.”

I 'was taken aback by his immediate belief that I had something to
offer. He broke down the issues with the death penalty simply but
persuasively, and I hung on every word, completely engaged by his
dedication and charisma.

“I just hope you're not expecting anything too fancy while you're
here,” he said.

“Oh, no,” I assured him. “I'm grateful for the opportunity to work
with you.”

“Well, ‘opportunity” isn’t necessarily the first word people think of
when they think about doing work with us. We live kind of simply,
and the hours are pretty intense.”

“That’s no problem for me.”

“Well, actually, we might even be described as living less than sim-
ply. More like living poorly—maybe even barely living, struggling to
hang on, surviving on the kindness of strangers, scraping by day by
day, uncertain of the future.”

I let slip a concerned look, and he laughed.

“I'm just kidding . . . kind of.”

He moved on to other subjects, but it was clear that his heart and
his mind were aligned with the plight of the condemned and those
facing unjust treatment in jails and prisons. It was deeply affirming to
meet someone whose work so powerfully animated his life.

There were just a few attorneys working at the SPDC when I ar-
rived that winter. Most of them were former criminal defense lawyers
from Washington who had come to Georgia in response to a growing
crisis: Death row prisoners couldn’t get lawyers. In their thirties, men
and women, black and white, these lawyers were comfortable with
one another in a way that reflected a shared mission, shared hope, and

shared stress about the challenges they faced.
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After years of prohibition and delay, executions were again taking
place in the Deep South, and most of the people crowded on death
row had no lawyers and no right to counsel. There was a growing fear
that people would soon be killed without ever having their cases re-
viewed by skilled counsel. We were getting frantic calls every day
from people who had no legal assistance but whose dates of execution
were on the calendar and approaching fast. I'd never heard voices so
desperate.

When I started my internship, everyone was extremely kind to me,
and I felt immediately at home. The SPDC was located in downtown
Atlanta in the Healey Building, a sixteen-story Gothic Revival struc-
ture built in the early 1900s that was in considerable decline and losing
tenants. I worked in a cramped circle of desks with two lawyers and
did clerical work, answering phones and researching legal questions
for staff. I was just getting settled into my office routine when Steve
asked me to go to death row to meet with a condemned man whom
no one else had time to visit. He explained that the man had been on
the row for over two years and that they didn’t yet have a lawyer to
take his case; my job was to convey to this man one simple message:
You will not be killed in the next year.

I drove through farmland and wooded areas of rural Georgia, rehears-
ing what I would say when I met this man. I practiced my introduction
over and over.

“Hello, my name is Bryan. I'm a student with the . ..” No. “I'm a
law student with . . .” No. “My name is Bryan Stevenson. I'm a legal
intern with the Southern Prisoners Defense Committee, and I've been
instructed to inform you that you will not be executed soon.” “You
can’t be executed soon.” “You are not at risk of execution anytime
soon.” No.

I continued practicing my presentation until I pulled up to the in-
timidating barbed-wire fence and white guard tower of the Georgia
Diagnostic and Classification Center. Around the office we just called
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it “Jackson,” so seeing the facility’s actual name on a sign was jarring—
it sounded clinical, even therapeutic. I parked and found my way to
the prison entrance and walked inside the main building with its dark
corridors and gated hallways, where metal bars barricaded every ac-
cess point. The interior eliminated any doubt that this was a hard
place.

I walked down a tunneled corridor to the legal visitation area, each
step echoing ominously across the spotless tiled floor. When I told the
visitation officer that I was a paralegal sent to meet with a death row
prisoner, he looked at me suspiciously. I was wearing the only suit I
owned, and we could both see that it had seen better days. The offi-
cer’s eyes seemed to linger long and hard over my driver’s license be-
fore he tilted his head toward me to speak.

“You're not local.”

It was more of a statement than a question.

“No, sir. Well, I'm working in Atlanta.” After calling the warden’s
office to confirm that my visit had been properly scheduled, he finally
admitted me, brusquely directing me to the small room where the
visit would take place. “Don’t get lost in here; we don’t promise to
come and find you,” he warned.

The visitation room was twenty feet square with a few stools bolted
to the floor. Everything in the room was made of metal and secured.
In front of the stools, wire mesh ran from a small ledge up to a ceiling
twelve feet high. The room was an empty cage until I walked into it.
For family visits, inmates and visitors had to be on opposite sides of
the mesh interior wall; they spoke to one another through the wires
of the mesh. Legal visits, on the other hand, were “contact visits"—
the two of us would be on the same side of the room to permit more
privacy. The room was small and, although I knew it couldn’t be true,
it felt like it was getting smaller by the second. I began worrying again
about my lack of preparation. I'd scheduled to meet with the client for
one hour, but I wasn’t sure how I'd fill even fifteen minutes with what

I knew. I sat down on one of the stools and waited. After fifteen min-
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utes of growing anxiety, I finally heard the clanging of chains on the
other side of the door.

The man who walked in seemed even more nervous than I was. He
glanced at me, his face screwed up in a worried wince, and he quickly
averted his gaze when I looked back. He didn’t move far from the
room’s entrance, as if he didn’t really want to enter the visitation
room. He was a young, neatly groomed African American man with
short hair—clean-shaven, medium frame and build—wearing bright,
clean prison whites. He looked immediately familiar to me, like every-
one I'd grown up with, friends from school, people I played sports or
music with, someone I'd talk to on the street about the weather. The
guard slowly unchained him, removing his handcuffs and the shackles
around his ankles, and then locked eyes with me and told me I had one
hour. The officer seemed to sense that both the prisoner and I were
nervous and to take some pleasure in our discomfort, grinning at me
before turning on his heel and leaving the room. The metal door
banged loudly behind him and reverberated through the small space.

The condemned man didn’t come any closer, and I didn’t know
what else to do, so I walked over and offered him my hand. He shook
it cautiously. We sat down and he spoke first.

“I'm Henry,” he said.

“I'm very sorry” were the first words I blurted out. Despite all my
preparations and rehearsed remarks, I couldn’t stop myself from apol-
ogizing repeatedly.

“I'm really sorry, I'm really sorry, uh, okay, I don’t really know, uh,
I'm just a law student, I'm not a real lawyer. . . . 'm so sorry I can’t tell
you very much, but I don’t know very much.”

The man looked at me worriedly. “Is everything all right with my
case?” i

“Oh, yes, sir. The lawyers at SPDC sent me down to tell you that
they don’t have a lawyer yet. . . . I mean, we don’t have a lawyer for
you yet, but you're not at risk of execution anytime in the next
year. . . . We're working on finding you a lawyer, a real lawyer, and we




image7.jpeg
10 JUST MERCY

hope the lawyer will be down to see you in the next few months. I'm
just a law student. I'm really happy to help, I mean, if there’s some-
thing I can do.”

The man interrupted my chatter by quickly grabbing my hands.

“I'm not going to have an execution date anytime in the next year?”

“No, sir. They said it would be at least a year before you get an ex-
ecution date.” Those words didn’t sound very comforting to me. But
Henry just squeezed my hands tighter and tighter.

“Thank you, man. I mean, really, thank you! This is great news.”
His shoulders unhunched, and he looked at me with intense relief in
his eyes.

“You are the first person I've met in over two years after coming to
death row who is not another death row prisoner or a death row
guard. I'm so glad you're here, and I'm so glad to get this news.” He
exhaled loudly and seemed to relax.

“I've been talking to my wife on the phone, but I haven’t wanted
her to come and visit me or bring the kids because I was afraid they’d
show up and I'd have an execution date. I just don’t want them here
like that. Now I'm going to tell them they can come and visit. Thank
you!”

I was astonished that he was so happy. I relaxed, too, and we began
to talk. It turned out that we were exactly the same age. Henry asked
me questions about myself, and I asked him about his life. Within an
hour we were both lost in conversation. We talked about everything.
He told me about his family, and he told me about his trial. He asked
me about law school and my family. We talked about music, we talked
about prison, we talked about what’s important in life and what’s not.
I was completely absorbed in our conversation. We laughed at times,
and there were moments when he was very emotional and sad. We
kept talking and talking, and it was only when I heard a loud bang on
the door that I realized I'd stayed way past my allotted time for the
legal visit. I looked at my watch. I'd been there three hours.

The guard came in and he was angry. He snarled at me, “You should
have been done a long time ago. You have to leave.”

HIGHER GROUND 11

He began handcuffing Henry, pulling his hands together behind his
back and locking them there. Then he roughly shackled Henry’s an-
kles. The guard was so angry he put the cuffs on too tight. I could see
Henry grimacing with pain.

I said, “I think those cuffs are on too tight. Can you loosen them,
please?”

“I'told you: You need to leave. You don’t tell me how to do my job.”

Henry gave me a smile and said, “It's okay, Bryan. Don’t worry
about this. Just come back and see me again, okay?” I could see him
wince with each click of the chains being tightened around his waist.

I must have looked pretty distraught. Henry kept saying, “Don’t
worry, Bryan, don’t worry. Come back, okay?”

As the officer pushed him toward the door, Henry turned back to
look at me.

I started mumbling, “I'm really sorry. I'm really sor—"

“Don’t worry about this, Bryan,” he said, cutting me off. “Just come
back.”

I looked at him and struggled to say something appropriate, some-
thing reassuring, something that expressed my gratitude to him for
being so patient with me. But I couldn’t think of anything to say.
Henry looked at me and smiled. The guard was shoving him toward
the door roughly. I didn’t like the way Henry was being treated, but he
continued to smile until, just before the guard could push him fully
out of the room, he planted his feet to resist the officer’s shoving. He
looked so calm. Then he did something completely unexpected. I
watched him close his eyes and tilt his head back. I was confused by
what he was doing, but then he opened his mouth and I understood.

He began to sing. He had a tremendous baritone voice that was strong
and clear. It startled both me and the guard, who stopped his pushing.

I'm pressing on, the upward way
New heights I'm gaining, every day
Still praying as, I'm onward bound

Lord, plant my feet on Higher Ground.
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It was an old hymn they used to sing all the time in the church
where I grew up. T hadn't heard it in years. Henry sang slowly and with
great sincerity and conviction. It took a moment before the officer
recovered and resumed pushing him out the door. Because his ankles
were shackled and his hands were locked behind his back, Henry al-
most stumbled when the guard shoved him forward. He had to wad-
dle to keep his balance, but he kept on singing. I could hear him as he
went down the hall:

Lord lift me up, and let me stand

By faith on Heaven’s tableland

A higher plane, that I have found
Lord, plant my feet on Higher Ground.

I sat down, completely stunned. Henry’s voice was filled with de-
sire. I experienced his song as a precious gift. I had come into the
prison with such anxiety and fear about his willingness to tolerate my
inadequacy. I didn’t expect him to be compassionate or generous. |
had no right to expect anything from a condemned man on death row.
Yet he gave me an astonishing measure of his humanity. In that mo-
ment, Henry altered something in my understanding of human po-
tential, redemption, and hopefulness.

I finished my internship committed to helping the death row pris-
oners I had met that month. Proximity to the condemned and incar-
cerated made the question of each person’s humanity more urgent
and meaningful, including my own. I went back to law school with an
intense desire to understand the laws and doctrines that sanctioned
the death penalty and extreme punishments. I piled up courses on
constitutional law, litigation, appellate procedure, federal courts, and
collateral remedies. I did extra work to broaden my understanding of
how constitutional theory shapes criminal procedure. I plunged
deeply into the law and the sociology of race, poverty, and power. Law

school had seemed abstract and disconnected before, but after meet-
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ing the desperate and imprisoned, it all became relevant and critically
important. Even my studies at the Kennedy School took on a new
significance. Developing the skills to quantify and deconstruct the dis-
crimination and inequality I saw became urgent and meaningful.

My short time on death row revealed that there was something
missing in the way we treat people in our judicial system, that maybe
we judge some people unfairly. The more I reflected on the experi-
ence, the more I recognized that I had been struggling my whole life
with the question of how and why people are judged unfairly.

I grew up in a poor, rural, racially segregated settlement on the east-
ern shore of the Delmarva Peninsula, in Delaware, where the racial
history of this country casts a long shadow. The coastal communities
that stretched from Virginia and eastern Maryland to lower Delaware
were unapologetically Southern. Many people in the region insisted
on a racialized hierarchy that required symbols, markers, and constant
reinforcement, in part because of the area’s proximity to the North.
Confederate flags were proudly displayed throughout the region,
boldly and defiantly marking the cultural, social, and political land-
scape.

African Americans lived in racially segregated ghettos isolated by
railroad tracks within small towns or in “colored sections” in the
country. I grew up in a country settlement where some people lived in
tiny shacks; families without indoor plumbing had to use outhouses.
We shared our outdoor play space with chickens and pigs.

The black people around me were strong and determined but mar-
ginalized and excluded. The poultry plant bus came each day to pick
up adults and take them to the factory where they would daily pluck,
hack, and process thousands of chickens. My father left the area as a
teenager because there was no local high school for black children. He
returned with my mother and found work in a food factory; on week-
ends he did domestic work at beach cottages and rentals. My mother





image10.jpeg
14 JUST MERCY

had a civilian job at an Air Force base. It seemed that we were all
cloaked in an unwelcome garment of racial difference that con-
strained, confined, and restricted us.

My relatives worked hard all the time but never seemed to prosper.
My grandfather was murdered when I was a teenager, but it didn’t
seem to matter much to the world outside our family.

My grandmother was the daughter of people who were enslaved
in Caroline County, Virginia. She was born in the 1880s, her parents
in the 1840s. Her father talked to her all the time about growing up in
slavery and how he learned to read and write but kept it a secret. He
hid the things he knew—until Emancipation. The legacy of slavery
very much shaped my grandmother and the way she raised her nine
children. It influenced the way she talked to me, the way she con-
stantly told me to “Keep close.”

When I visited her, she would hug me so tightly I could barely
breathe. After a little while, she would ask me, “Bryan, do you still feel
me hugging you?” If I said yes, she'd let me be; if I said no, she would
assault me again. I said no a lot because it made me happy to be
wrapped in her formidable arms. She never tired of pulling me to her.

“You can’t understand most of the important things from a dis-
tance, Bryan. You have to get close,” she told me all the time.

The distance I experienced in my first year of law school made me
feel lost. Proximity to the condemned, to people unfairly judged; that
was what guided me back to something that felt like home.

This book is about getting closer to mass incarceration and extreme
punishment in America. It is about how easily we condemn people in

this country and the injustice we create when we allow fear, anger,
and distance to shape the way we treat the most vulnerable among us.
It’s also about a dramatic period in our recent history, a period that
indelibly marked the lives of millions of Americans—of all races, ages,
and sexes—and the American psyche as a whole.

When I first went to death row in December 1983, America was in
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the early stages of a radical transformation that would turn us into an
unprecedentedly harsh and punitive nation and result in mass impris-
onment that has no historical parallel. Today we have the highest rate
of incarceration in the world. The prison population has increased
from 300,000 people in the early 1970s to 2.3 million people today.
There are nearly six million people on probation or on parole. One in
every fifteen people born in the United States in 2001 is expected to go
to jail or prison; one in every three black male babies born in this cen-
tury is expected to be incarcerated.

We have shot, hanged, gassed, electrocuted, and lethally injected
hundreds of people to carry out legally sanctioned executions. Thou-
sands more await their execution on death row. Some states have no
minimum age for prosecuting children as adults; we’ve sent a quarter
million kids to adult jails and prisons to serve long prison terms, some
under the age of twelve. For years, we've been the only country in the
world that condemns children to life imprisonment without parole;
nearly three thousand juveniles have been sentenced to die in prison.

Hundreds of thousands of nonviolent offenders have been forced
to spend decades in prison. We've created laws that make writing a
bad check or committing a petty theft or minor property crime an of-
fense that can result in life imprisonment. We have declared a costly
war on people with substance abuse problems. There are more than a
half-million people in state or federal prisons for drug offenses today,
up from just 41,000 in 1980.

We have abolished parole in many states. We have invented slogans
like “Three strikes and you're out” to communicate our toughness.
We've given up on rehabilitation, education, and services for the im-
prisoned because providing assistance to the incarcerated is appar-
ently too kind and compassionate. We've institutionalized policies
that reduce people to their worst acts and permanently label them
“criminal, rapist,” “thief,” “drug dealer,” “sex offender,”
“felon”—identities they cannot change regardless of the circum-
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murderer,

stances of their crimes or any improvements they might make in their
lives.
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The collateral consequences of mass incarceration have been
equally profound. We ban poor women and, inevitably, their children
from receiving food stamps and public housing if they have prior drug
convictions. We have created a new caste system that forces thousands
of people into homelessness, bans them from living with their families
and in their communities, and renders them virtually unemployable.
Some states permanently strip people with criminal convictions of the
right to vote; as a result, in several Southern states disenfranchisement
among African American men has reached levels unseen since before
the Voting Rights Act of 1965.

We also make terrible mistakes. Scores of innocent people have
been exonerated after being sentenced to death and nearly executed.
Hundreds more have been released after being proved innocent of
noncapital crimes through DNA testing. Presumptions of guilt, pov-
erty, racial bias, and a host of other social, structural, and political
dynamics have created a system that is defined by error, a system in
which thousands of innocent people now suffer in prison. it

Finally, we spend lots of money. Spending on jails and prisons by
state and federal governments has risen from $6.9 billion in 1980 to
nearly $80 billion today. Private prison builders and prison service
companies have spent millions of dollars to persuade state and local
governments to create new crimes, impose harsher sentences, and
keep more people locked up so that they can earn more profits. Pri-
vate profit has corrupted incentives to improve public safety, reduce
the costs of mass incarceration, and most significantly, promote reha-
bilitation of the incarcerated. State governments have been forced to
shift funds from public services, education, health, and welfare to pay
for incarceration, and they now face unprecedented economic crises
as a result. The privatization of prison health care, prison commerce,
and a range of services has made mass incarceration a money-making

windfall for a few and a costly nightmare for the rest of us.





image13.jpeg
HIGHER GROUND 17

After graduating from law school, I went back to the Deep South to
represent the poor, the incarcerated, and the condemned. In the last
thirty years, I've gotten close to people who have been wrongly con-
victed and sent to death row, people like Walter McMillian. In this
book you will learn the story of Walter’s case, which taught me about
our system’s disturbing indifference to inaccurate or unreliable ver- *
dicts, our comfort with bias, and our tolerance of unfair prosecutions
and convictions. Walter’s experience taught me how our system trau-
matizes and victimizes people when we exercise our power to convict
and condemn irresponsibly—not just the accused but also their fami-
lies, their communities, and even the victims of crime. But Walter’s
case also taught me something else: that there is light within this dark-
ness.

Walter’s story is one of many that I tell in the following chapters.
I've represented abused and neglected children who were prosecuted
as adults and suffered more abuse and mistreatment after being placed
in adult facilities. I've represented women, whose numbers in prison
have increased 640 percent in the last thirty years, and seen how our
hysteria about drug addiction and our hostility to the poor have made
us quick to criminalize and prosecute poor women when a pregnancy
goes wrong. I've represented mentally disabled people whose illnesses
have often landed them in prison for decades. I've gotten close to vic-
tims of violent crime and their families and witnessed how even many
of the custodians of mass imprisonment—prison staff—have been
made less healthy, more violent and angry, and less just and merciful.

I've also represented people who have committed terrible crimes
but nonetheless struggle to recover and to find redemption. I have
discovered, deep in the hearts of many condemned and incarcerated
people, the scattered traces of hope and humanity—seeds of restora-
tion that come to astonishing life when nurtured by very simple inter-
ventions.

Proximity has taught me some basic and humbling truths, includ-
ing this vital lesson: Each of us is more than the worst thing we’ve ever
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done. My work with the poor and the incarcerated has persuaded me
that the opposite of poverty is not wealth; the opposite of poverty is
justice. Finally, I've come to believe that the true measure of our com-
mitment to justice, the character of our society, our commitment to
the rule of law; fairness, and equality cannot be measured by how we
treat the rich, the powerful, the privileged, and the respected among
us. The true measure of our character is how we treat the poor, the
disfavored, the accused, the incarcerated, and the condemned.

We are all implicated when we allow other people to be mistreated.
An absence of compassion can corrupt the decency of a community,
a state, a nation. Fear and anger can make us vindictive and abusive,
unjust and unfair, until we all suffer from the absence of mercy and we
condemn ourselves as much as we victimize others. The closer we get
to mass incarceration and extreme levels of punishment, the more I
believe it’s necessary to recognize that we all need mercy, we all need
Justice, and—perhaps—we all need some measure of unmerited grace.
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